[bookmark: _Toc353995298][bookmark: _Toc355068757]Assessment Framework
The table below articulates the 6 types of assessments that are a part of our assessment framework.  The first 5 assessment types should be in place across all 5 content areas.  Articulating the purposes of each assessment helps us to make decisions about how these assessments should be chosen or designed, how frequently and to whom we should administer the assessment, and how we should use the data from these assessments for instruction, teacher and school leader development, and performance management.  Some individual assessments can fit multiple assessment types.
	Assessment Type
	Purpose
	Frequency
	Visual Representation

	EOY Criterion Referenced Summative Assessment

	· Define what students should know and be able to do by the end of the course
· Measure student achievement against an EOY college-ready bar at each grade level.
· Assess scholar learning of the transferable skills and content in the written and taught curriculum in that course
	1x/year 
	[image: ]

	Interim Assessments
	· Define what students should know and be able to do by that point in the course as defined by the scope and sequence
· Monitor and evaluate scholars’ learning of grade level standards
· By measuring some common standards over time, IAs measure scholars’ growth on or maintained mastery of grade level standards or skills. 
· The data from interim assessments is used to inform instructional decisions based on diagnosis of misunderstandings and skill gaps. 
	3-4x/year
	[image: ]

	Classroom Formative Assessments
	· Assess scholar learning of the taught curriculum
· Inform instructional decisions (i.e. pre-teach and reteach plan) based on diagnosis of scholar misunderstandings and skill gaps

	Ongoing

(CFUs, exit tickets, weekly quizzes, performance assessments, unit tests
	[image: ]

	Universal Screener Assessments
	· Indicate which scholars need Tier 2 and 3 interventions
· Some indicate which intervention a scholar should receive
	1-3x/year 
	[image: ]

	Below Grade Growth Assessments
	· Measure scholar growth in below grade level skills and standards
· Some indicate which intervention a scholar should receive
	At least 2 times
(start & end of intervention)
	[image: ]

	PBAs - including process-, performance-, and project-based assessments
	· Determine a student’s ability to apply knowledge, skills, habits in an authentic task.
· Measures transferability and non-cognitive skills as well
	A formal sequence is not yet articulated
	Examples:
· PBAs in writing class
· Labs in science class
· Research papers in history class
· Seminar, academic discourse, etc in lit class
· Models in math class
· Concerns in music class


	Other Assessments

	· Can serve a variety of purposes

	Varies
	Examples:
· EOY Norm Referenced Assessments
· English Language Learner Assessments
· College Admissions Assessments
· State/Charter Required Assessments






On the next pages we will provide more details about these types of assessments, as well as the different assessments that fit into the “Other” category.  The assessment framework as a whole is our ideal, as it helps to articulate the types of assessments we would like to have in place. As we compare our current assessment landscape to this framework we find a few key places where we encounter gaps:
· Continuing to Identify Effective Screener and Below Grade Level Growth Assessments: Currently we have few screener and below grade level growth assessments.  We are continuing to explore what assessments exist that may be most powerful in helping us understand student growth for students who come in below grade level.  Until we feel that we have identified strong assessments and corresponding practices for interpreting that data, what assessment to use and how will largely be up to schools.
· Recognizing that some of our assessments are not setting the bar for college-readiness: As we evaluate our end of year criterion referenced assessments and in some cases our IAs, we recognize that there are some gaps in our articulation of what our students will need to do and understand in order to be on the track towards college readiness.  In each content area, we are continuing to take a strategic approach towards revamping courses that are not aligned to rigorous standards and developing stronger internal EOY assessments as necessary that better articulate what students should know and be able to do by the end of the course, even when the external assessment may not meet that same bar.
· 
[bookmark: _EOY_Summative_Criterion-Referenced][bookmark: _Toc353995299][bookmark: _Toc355068758]EOY Summative Criterion-Referenced Assessments

Our EOY summative assessments define the slope of the climb up the mountain to college.  These assessments are criterion-referenced, meaning they measure student performance in relation to clearly defined domains of learning tasks.  In this way they help to define what students should know and be able to do by the end of the course.  Given this, our criterion-referenced assessments are only as good as their alignment to high expectations for performance on meaningful tasks for students’ college and career readiness.  An example of an EOY Summative Criterion-Referenced Assessment would be the ELA or Math state assessment in grades 3-8 or an internal EOY History or Science assessment.   A non-example would be Terra Nova, which is a norm-referenced test that is designed to help schools and districts compare their students’ performance against a national sample.  This means that the content of the Terra Nova assessment is what we would call “a mile wide and an inch deep” and student performance is not defined by their accumulation of knowledge and skills, but rather their relative position to the national sample.
[bookmark: _Toc353995300][bookmark: _Toc355068759]Primary Purposes
· Define what students should know and be able to do by the end of the course
· Measure student achievement against an EOY college-ready bar at each grade level.
· Assess scholar learning of the transferable skills and content in the written and taught curriculum in that course
Profile
	Administration Policy
	· All schools administer same assessments by grade level and course during the same window of time
· Administered to all students who are enrolled in the aligned course.  If a scholar is not enrolled in a given course, he or she should not take this assessment.  Some EOY assessments are assigned to entire grade levels, regardless of course (namely state tests).
· Students with testing modification should receive modifications as indicated on their IEP or 504. 

	Administration Timing and Frequency
	· Administered at the end of the year (although this may vary for external assessments)

	Key information provided:
	· Student Performance by proficiency levels: Individual student performance by proficiency levels, as well as aggregate student performance by proficiency levels
· Performance on Standards: Breakdown of individual student performance on standards as well as aggregate student performance (when available)
·  Comparative Data: Performance across schools (inside or outside AF depending on internal vs. external), Year over Year performance (when assessment has remained similar year over year)

	Information sometimes provided: 
	· Student work or student answers on specific questions: This limitation means that teachers generally cannot use this data to diagnose student misunderstandings.  This information is generally available if the assessment is internally developed, but is rarely available on externally developed assessments.

	Use for Performance Management
	· May be used for AF Report Card 
· May be used for SAMs
· May be used for student course grades
· May be used to determine if scholars should be promoted to next grade

	Use for Instruction
	Teacher:
· Data from EOY summative exams is generally not used to drive instruction for those same students.

	Use for Teacher and School Leader Development
	School and Network:
· Overall levels of student performance as well as high level student growth (value-added) could be used to identify grade levels of strong/weak instruction across the network or school in order to target PD.
· Can be used to highlight where instruction is stronger and weaker if provided with the breakdown of performance by strand or standard in order to target PD or curriculum refinement

	Structures to Support Data Practices
	School Level
· Leadership Team Meeting (reflect on performance of past year, potentially set goals for next year) <suggested >[footnoteRef:1] [1:  <suggested> practices are not currently consistently in place, but would be beneficial for our use of the data] 

· Incorporated into Principal/Regional Supt/Co-CEO Goal Reflection 
Network Level
· Team CAO + RS Reflection (reflect on inputs to outlier performance, confirm next year tactics against performance) <suggested >
· Content Team Reflection (diagnose standards or strands with low performance- compare performance on internal vs. external EOY assessment, check alignment in understanding the standard, evaluate instructional resources targeting standard) <suggested >
· External Communication to Boards and Funders (report out on performance on EOY summative assessments that are part of AF Report Card)

	What support can you expect?
	School and Network Level (Data traditionally reported)

For External EOY Summative Assessments
· School Performance Reports (from Team Data Strategy)
· Individual Student Data
· Student Performance: % of students at or above threshold
· Comparative Data: Year over Year, AF/Charter/State Comparisons
· Cohort Performance
· Strand/Standard Breakdown (from Team Data Strategy)
· Not always available
For Internal EOY Summative Assessments
· School Performance Reports (from Team Data Strategy or Athena)
· Individual Student Data
· Student Performance: % of students at or above threshold
· Comparative Data: Year over Year, AF Comparisons (when available)
· Cohort Performance (when longitudinal data set)
· Strand/Standard Breakdown (from Athena)
· Only available for assessments captured in Athena
For EOY Summative Assessments used in AF Report Card
· Goals vs. Performance Report


[bookmark: _Toc353995301][bookmark: _Toc355068760]Key Features
· Quality of this assessment is defined by the content assessed, the thinking and work demanded of students, and the reliability of the cut scores set in defining performance that is vertically aligned with college readiness
· This assessment should align with the content and skills taught in this course
· Can be either internally or externally developed
· 
[bookmark: _Interim_Assessments][bookmark: _Toc353995303][bookmark: _Toc355068761]Interim Assessments

If our EOY assessments define the slope of the climb from year to year, our interim assessments provide major mile markers throughout the year.  Interim assessments are paced according to the scope and sequence and take a snapshot of student learning at specific intervals throughout the year.  They are designed to assess depth of understanding in the most critical skills and standards.  In order to be feasibly administered, these assessments may not assess every standard in depth or even at all.  It is critical that these assessments are used in conjunction with other assessments in the classroom to round out the picture of student learning.  An example of an Interim Assessment would be ELA IA1, IA2 and IA3.  These are all paced during the year to assess mastery of the most critical standards.  They provide critical information to teachers about what students have learned and are able to do, and what they are still struggling with.  A non-example would be the EOY Internal Summative Assessment.  While these used to be called IA5, they are not formative in nature and are not designed in the same way to assess the core standards for that cycle of instruction.  Instead they are intended to assess the broader mastery of standards across the year.
[bookmark: _Toc353995304][bookmark: _Toc355068762]Primary Purposes
· Define what students should know and be able to do by that point in the course as defined by the scope and sequence
· Monitor and evaluate scholars’ learning of grade level standards
· By measuring some common standards over time, IAs measure scholars’ growth on or maintained mastery of grade level standards or skills. 
· The data from interim assessments is used to inform instructional decisions based on diagnosis of misunderstandings and skill gaps.

[bookmark: _Toc353995305][bookmark: _Toc355068763]Secondary Purposes
· To provide feedback to instructional facing teams regarding the instructional needs of our scholars in order to drive targeted development for teachers and school leaders throughout the year
[bookmark: _Toc353995306][bookmark: _Toc355068764]Profile
	Administration Policy
	· All schools administer same assessments by grade level and course during the same short window of time
· Administered to all students who are enrolled in the aligned course.  If a scholar is not enrolled in a given course, he or she should not take this assessment.
· Even if a scholar is exempted from an EOY assessment or takes a modified EOY assessment, he or she should take the interim assessment if he/she is enrolled the given course.
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered 3-4 times per year.  Scope and sequence is aligned to these assessment cycles.
· For grades K-2, the timing will be flexible.
· For grades 3-12, the timing will be firm (i.e., strict timing for IAs)

	Key Information Provided:
	· Performance on Standards or Genres: % of points earned by class/grade on all questions across a given standard/sub-standard or genre.  Data across a genre must be calculated by filtering for questions that assess that genre.
· Performance across a Standard: Differences in student performance on questions across a standard highlight trends in student skills and knowledge, as well as gaps 
· Performance on a Standard over Time: Student performance on a standard over multiple interim assessments demonstrates changes in skills and/or retention of mastery
· Struggling Students: While distributions on assessments vary, students performing below 30% are consistently in need of intervention regardless of the assessment.  (The exception being rubric based IAs that should be evaluated differently.)
· Comparative Data: Performance across schools-only for far outliers (best with data to indicate similar class profiles), Year over Year performance (when assessment has remained similar year over year)

	Information not provided: 
	· Student Misunderstandings and Skill Gaps in below grade level content: Given IAs are designed to assess grade level standards, they may not reveal student misunderstandings of standards from previous grade levels. 

	Limitations of the data
	· Longitudinal Performance at the Overall Score Level: While generally positive trends are a good sign, assessments are not designed to be provide perfect comparisons of scores across IAs
· Thresholds Correlated to High Stakes Test Outcomes: IAs are designed to be aligned to standards and to at least match the difficulty of high stakes tests.  We currently cannot test thresholds to indicate performance on state tests given changing IAs and changing High Stakes assessments.  We also do not recommend anchoring use of these assessments around any predictive threshold as it tends to lower expectations for student performance.

	Use for Performance Management
	· Not used for AF Report Card 
· Not used for SAMs
· NOTE: Remember that internal EOY assessments are different from IAs could be used for SAMs and AF Report Card.
· May be used for student course grades 
· Should not be the only data used for course grades at any grade level
· May be curved when included in report card grades

	Use for Instruction
	Teacher:
· Provides feedback on instruction and allows teachers to use information about student learning to make decisions Tier 1 instruction (including small group pre-teaching or remediation).

	Use for Teacher and School Leader Development
	School:
· Can be used to identify trends in student needs to target specific professional development across a grade or content area.
· Can be used to identify outlier strong practices across teachers who teach the same course
Network:
· Can be used to identify trends in student needs to target specific professional development across a grade or content area.
· Can be used to identify outlier strong practices across teachers who teach the same course

	Structures to Support Data Practices
	School Level
· Content Prioritization Calls (identify priority standards and skills for analysis, see below) <suggested>
· Data Meetings (diagnose student misunderstandings and skill gaps, plan instructional responses, plan remediation and interventions)
· Leadership Team Stepback (informed by teacher data meetings; look for trends in instructional challenges across grades and subjects, flag any grades or subjects with particularly low performance, verify or shift alignment of leadership team’s time with priorities given results) <suggested>
· Note: Without additional benchmarking data, it is challenging to use this time to determine if cohorts are “on track to state test goals.”  This practice should be carefully implemented as it can lead to focusing on getting student “just over the bar” rather than pushing towards strong college readiness for all students.
Network Level
· Content Team Reflection (diagnose standards or strands with low performance, evaluate instructional resources targeting standard; monitor constructed response scoring inter-rater reliability; identify outlier teachers to potentially target supports or best practices) <suggested>

	What support can you expect?
	School Level
Reporting traditionally provided:
· Athena (Team BIS)
· Supplies all reporting capabilities on key data
· IA KPIs (Data Strategy)- 
· Allows for comparison of more similar classrooms based on average state test score
Support on protocols or processes:
· Content Specific Data Driven Plans (Team Data Strategy + T&L)
· Capture process of teacher diagnosis and planning by content area
· Content Prioritization Calls (Team T&L) <suggested>
· Achievement Directors guide ADs towards priority standards and skills for analysis prior to data meetings
· May also share some strategies for instructional responses
· Data Meetings Power Skill (Team Leadership Dev)
· Trainings for ADs, SSCs, and Principals
Network Level
Reporting traditionally provided:
· Athena (Team BIS)
· Supplies all reporting capabilities on key data
· IA KPIs (Data Strategy)
· Allows for comparison of more similar classrooms based on average state test score



[bookmark: _Toc353995307][bookmark: _Toc355068765]Key Features
· Aligned to written curriculum
· Paced throughout the year to align to scope and sequence and ideal  pacing through standards
· Assess standards from previous 6-8 weeks, as well as standards taught in previous cycles of instruction
· Assessment items and tasks assess scholars’ transfer of knowledge and skills to new contexts
· Assessment items assess a range of difficulty within the standard
· Provide the teacher with item level data that can be analyzed to diagnose what scholars struggle with in order to make instructional decisions

See IA Design Parameters for more information about design.

[bookmark: _Classroom_Formative_Assessments][bookmark: _Toc353995308][bookmark: _Toc355068766]Classroom Formative Assessments
Classroom formative assessments include all of the many assessments that a teacher may administer to better understand student learning, skill gaps, and misunderstandings.  These assessments are different from Interim Assessments as their design and administration is largely determined by the teacher.  This means that there is far more variability in the content assessed and the format of the assessment.  In order to develop meaningful assessments, schools should consider how to build teacher skill in building assessment items that appropriately measure standards and provide meaningful data for teacher analysis. 
[bookmark: _Toc353995309][bookmark: _Toc355068767]Primary Purpose
· Assess scholar learning of the taught curriculum
· Inform instructional decisions based on diagnosis of scholar misunderstandings and skill gaps
[bookmark: _Toc353995310][bookmark: _Toc355068768]Profile
	Administration Policy
	· Administered by teachers and schools based on their own discretion
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administration timing and frequency varies

	Data to Look For
	· Varies based on assessment and administration
· Comparative data may be available if administration is consistent across classrooms
· 

	Limitations of the data
	· Interpretation of the data is limited by quality of the assessment 

	Use for Performance Management
	· Not used for AF Report Card 
· Not used for SAMs
· May be used for student course grades

	Use for Instruction
	Teacher:
· Provides feedback on instruction and allows teachers to use information about student learning to make decisions about future Tier 1 instruction including small groups and one on one pre-teaching or remediation.

	Use for Teacher and School Leader Development
	School:
· Use at the school level is dependent on administration and data collection practices
Network:
· Data rarely collected at network level, so no or limited network use

	Structures to Support Data Practices
	School:
· Student Work Protocol
· Mini-Data Meetings <suggested>

	What support can you expect?
	School:
· Student Work Protocol as part of Repeatedly Do PD Power Skill (Leadership Dev)


[bookmark: _Toc353995311][bookmark: _Toc355068769]Types of Classroom Formative Assessments
Classroom Formative Assessments can take many forms across all content areas.  These are listed below in order of smallest to largest in scope of content.
	Types of Formative Assessments
	Uses

	Checks for understanding
	Used during the lessons to gauge scholar learning of taught content

	Exit Ticket
	Used daily to assess scholar mastery of the aim

	Weekly/Bi-weekly quiz
	Used after a given interval of lessons to assess mastery and retention of learning over a number of aims.   

	Performance Based Assessments
	Used during or at the end of a unit to assess students’ ability to pull together knowledge and skills acquired throughout the unit.  Some examples are projects, reports, major homework assignments, PBAs, or labs.

	Unit assessment
	Used at the end of a unit to assess the key standards in that unit and the enduring understandings.  May have a summative element such as assessing mastery on a text previously read in class.


[bookmark: _Toc353995312][bookmark: _Toc355068770]Key Features
· Content assessed depends on instruction for that classroom.  For example, an intervention classroom may assess below grade level content through classroom formative assessments that will not be explicitly assessed on interim formative assessments or EOY summative assessments.
[bookmark: _Universal_Screener_Assessments][bookmark: _Toc353995313][bookmark: _Toc355068771]Universal Screener Assessments

Universal Screener assessments are intended to help our schools identify students who are performing below grade level and in need of Tier 2 and Tier 3 interventions.  Our best screeners will also be able to indicate what type of intervention a student might need.  For example, in reading we may use a screener to determine if the student is performing below grade level and whether the students’ needs are primarily in decoding, fluency, or comprehension.   Interim Assessments can be used as a screener but should be done with caution as it can be challenging to determine if scholars are struggling to master the content being taught, or have gaps in pre-requisite knowledge that is interfering with a scholar’s mastery of grade level content.
[bookmark: _Toc353995314][bookmark: _Toc355068772]Primary Purpose
· Indicate which scholars need Tier 2 and 3 interventions
· Some indicate which intervention a scholar should receive 
[bookmark: _Toc353995315][bookmark: _Toc355068773]Profile
	Administration Policy
	· Administered by grade level
· Administered to new students
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered at least at the beginning of the year or the end of the previous year to inform intervention placement at the start of the school year.
· Sometimes administered at one or more points during the year to inform changes to intervention groups

	Data to Look For
	· Students below threshold: Identify students who are performing below a given threshold to indicate that these students need additional tier 2 or tier 3 interventions in order to catch up to grade level expectations
· (Some screeners) Lowest performing standards or skills: Identify what standards or skills students are struggling with in order to target through intervention

	Limitations of the data
	· Limited ability to diagnose student misunderstandings: Unlike IAs or Classroom Formative Assessments, teachers may not be able to see student work on screener questions since its main purpose is to indicate a students’ position in relation to grade level proficiency.  

	Use for Performance Management
	· Not used for AF Report Card 
· Not used for SAMs
· Only used for student course grades when indicated in the IEP, requires parent communication

	Use for Instruction
	Teacher:
· Informs grouping of students in Tier 2 and Tier 3 interventions
· May inform key standards and skills taught and assessed through Tier 2 and Tier 3 interventions

	Use for Teacher and School Leader Development
	School:
· In cases where large numbers of students perform below threshold, may inform instructional needs that need to be incorporated into Tier 1 instruction.
Network:
· None

	Structures to Support Data Practices
	School:
· RTI Stepback (identify students below grade level, identify students who may not need Tier 2 interventions anymore, ensure students are in the appropriate Tier 2 or Tier 3 intervention based on instructional needs).  <suggested>
Network:
· None

	What support can you expect?
	School:
· Screener Thresholds (T&L)
· Training in administering and analyzing screener assessments <suggested>
· Data Reporting on Screener Assessments <suggested>


[bookmark: _Toc353995316][bookmark: _Toc355068774]Key Features
· Assessments used as screeners can often serve multiple purposes
· Interim Assessments may serve as screeners but do not always provide enough data about where students are struggling given that they assess grade level standards.
· Screeners should only be put into place if there is an RTI structure in that content area.
· History and Science teachers may benefit from knowing which scholars are below grade level in ELA and Math in order to target differentiation in the Tier 1 classroom.
[bookmark: _Toc353995317][bookmark: _Toc355068775]
Sample Assessments Currently in Use
Currently we only require 3 Universal Screener Assessments at the network level.  Schools may choose to use other Screener Assessments. 
· F&P/STEP (K-9; not suitable for beginning of year kindergarten)
· IAs 
· Star (9-12; Please note that this screener is not as comprehensive as would be ideal, but is the strongest we have found for high school readers.)
· Star for MS Math


[bookmark: _Below_Grade_Level][bookmark: _Toc353995318][bookmark: _Toc355068776]Below Grade Level Growth Assessments

There are limitations to what can be assessed on a grade level assessment.  One of those limitations is the ability to measure the growth of students who are far away from grade level performance. We administer below grade level growth assessments in order to measure student growth, particularly for those students who are in interventions. Eventually, students in interventions should make sufficient growth to be recognized on the grade level assessments, but these assessments provide a way to measure growth before that point.  IAs cannot serve this purpose because they are not assessing below grade level skills.  Currently we have few below grade level growth assessments in place on the network level and so our current analyses and data practices around this data are still developing.
[bookmark: _Toc353995319][bookmark: _Toc355068777]Primary Purpose
· Measure scholar growth in below grade level skills and standards
· Some indicate which intervention a scholar should receive 
[bookmark: _Toc353995320][bookmark: _Toc355068778]Profile
	Administration Policy
	· Administered only to scholars who are below grade level

	Administration Timing and Frequency
	· Administration varies but is usually aligned with the beginning and end point of an interventions (6-12 weeks)
· Since this assessment measures growth, it is important that it is administered at a start and end point

	Data to Look For
	· Students change in performance: Identify if instruction has impacted scholar growth in below grade level skills and standards
· (Some growth assessments) Lowest performing standards or skills: Identify what standards or skills students are struggling with in order to target through intervention.  This is particularly critical in the initial assessment.
· Comparative Data: Performance across schools (inside or outside AF depending on internal vs. external), Year over Year performance (when assessment has remained similar year over year).  This is only possible If the data is collected centrally.

	Use for Performance Management
	· Not used for AF Report Card 
· May be used for SAMs
· May be integrated into student course grades and should  at least inform parent communication

	Use for Instruction
	Teacher:
· May inform key standards and skills taught and assessed through Tier 2 and Tier 3 interventions
· Informs progress monitoring of students in interventions or students who are performing below grade level, but have remained in only Tier 1 instruction.
· Should be used to determine which students have suspected disabilities and trigger an initial special education evaluation if students are not making growth

	Use for Teacher and School Leader Development
	School:
· Can be used to identify outlier strong practices across teachers who teach the same course/intervention
· An excessive number of initial referrals (approx. more than 10 students a year) should lead to a leadership team stepback to evaluate the process
Network:
· If data is collected at network level, can be used to identify outlier strong practices across teachers who teach the same course/intervention

	Structures to Support Data Practices
	School:
· Interventionist Coaching Meeting (diagnose student misunderstandings and skill gaps, plan progress goals and instruction accordingly) <suggested>
Special Education Referral Process: begins if a scholar continues to plateau or grow at a non-accelerated rate even after receiving Tier 3 interventionNetwork:
· None

	What support can you expect?
	School:
· Formal Child Find Process is student is not progressing with Tier 1, 2, and 3 interventions.
· Training in administering and analyzing below grade level growth assessments <suggested>


[bookmark: _Toc353995321][bookmark: _Toc355068779]Key Features
· In the best cases, screeners can also serve as below grade level growth assessments
· In History and Science, the most helpful below grade level growth assessments would focus on critical skills rather than content. These may be the same assessments used in ELA and Math. 
[bookmark: _Toc353995322]
[bookmark: _Toc355068780]Sample Assessments Currently in Use
· F&P/STEP
· Star in MS Math
· MPG in K-2 Math


[bookmark: _Other_Assessments:][bookmark: _Toc353995323][bookmark: _Toc355068781]Other Assessments:
Below is the list of other assessments that we have required for the 2013-14 school year.  For each “Other Assessment” an assessment profile is provided on the following pages.  While the “Other Assessments” do not fit into a specific assessment type, many of them provide meaningful data that is useful in evaluating our student performance and overall program in preparing our scholars for college.
These assessments have been grouped into four broad categories:
· EOY Norm Referenced Assessments
· English Language Learner Assessments
· College Admissions Related Assessments
· State/Charter Required Assessments
[bookmark: _Toc353995324]
[bookmark: _Toc355068782]EOY Norm Referenced Assessments
· DRP
[bookmark: _Toc355068783]EOY Norm Referenced Assessments: DRP
Primary Purpose
· To serve as a longitudinal data set that shadows our other reading assessments
Profile
	Administration Policy
	· Administered to all scholars in a grade
· Only administered in grade K-3
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered at the end of the year for all K-3 students
· Administered at the beginning of the year for new students in K-3 and/or students who didn’t take the EOY exam
· Optional mid-year for K-3 students
· Optional BOY and EOY for 4-8 students in all geographies

	Data to Look For
	· Student Score: Indicates reading level equivalents that can serve to verify consistency of F&P grading
· Student Percentiles: Put student performance into national context

	Use for Performance Management
	· Not used for AF Report Card 
· Not used as post-test for SAMs (may serve as anchor test)
· Not used for student course grades

	Use for Instruction
	Teacher:
· Not currently defined 

	Use for Teacher and School Leader Development
	School:
· Not currently defined
Network:
· Not currently defined


Key Features
· Given this is our longest longitudinal data set and it is a difficult assessment to use to guide instruction, we can use this data set to anchor against in interpreting student performance, particularly when our criterion-based EOY assessment fluctuate. 
· In order to maintain consistency at our schools, AF schools should administer the DRP with no more than 60 minutes.  Assessment should be administered in one sitting for students.  Because the questions get continually difficult, re-starting the test (i.e., two sittings) could be very frustrating for scholars and would lead to inconsistent results across schools.
 
[bookmark: _Toc355068787][bookmark: _Toc353995327][bookmark: _GoBack]English Language Learner Assessments
· LAB-R
· NYSESLAT
· LAS-Links
[bookmark: _Toc355068788]English Language Learner Assessments: LAB-R
Primary Purpose
· Used by the state of NY as a screener to identify students who are English Language Learners (ELLs)
Profile
	Administration Policy
	· Administered only in NY
· Administered only if the family indicates that they do not speak English at home or if the teacher believes this may be true (even if the family chose not to indicate so)
· Administered in grades K-12, but only impacts AF in grades that enroll new to the country students (should not be administered to a child who has previously attended a DOE school)
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered at the beginning of the year or when a new student joins the school

	Data to Look For
	· ELL Status: provides binary yes or no

	Data Limitations
	· Does not provide any more detail to guide instructional needs or to indicate how close or far a student is from English proficiency

	Use for Performance Management
	· Not used for AF Report Card 
· Not used as post-test for SAMs
· Not used for student course grades

	Use for Instruction
	Teacher:
· Identifies students that may need additional interventions or differentiation

	Use for Teacher and School Leader Development
	School:
· None
Network:
· None


Key Features
· Given that LAB-R results are binary, they do not provide direction for student instruction if a student is identified as an English Language Learner.  Schools must collect additional data about students’ writing, listening, speaking, and reading skills in order to determine how to best support instruction.
[bookmark: _Toc353995328][bookmark: _Toc355068789]English Language Learner Assessments: NYSESLAT
Primary Purpose
· Used by the state of New York to evaluate if an ELL student is proficient in English.
Profile
	Administration Policy
	· Administered only in NY
· Administered to all scholars who were identified as ELLs according to the LAB-R or who have previously not passed the NYSESLAT
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered at the end of the year

	Data to Look For
	· Student Proficiency Scores: Provides two scores: speaking and listening proficiency score and reading and writing score.  Scores are beginning, intermediate, advanced, and proficient.  Students need to be proficient according to both scores in order to be de-classified as an ELL.  (Once declassified, ELLs should continue to receive testing accommodations for the year after declassification.)

	Use for Performance Management
	· Not used for AF Report Card 
· May be used for SAMs for ESL teachers
· Not used for student course grades

	Use for Instruction
	Teacher:
· NYSESLAT scores from the previous year may be used to group scholars for ESL instruction
· Students must show satisfactory progress on the NYSESLAT in order to be promoted. 

	Use for Teacher and School Leader Development
	School:
· Not currently defined
Network:
· Not currently defined


Key Features
· Grading of writing, listening, and speaking section is completed by the assessor at the school.  The state grades the reading section.
· Tests are grouped by grade level groups: K, 1-2, 3-4, 5-6, 7-8, 9-12



[bookmark: _Toc353995329][bookmark: _Toc355068790]English Language Learner Assessments: LAS-Links
Primary Purpose
· Used by the state of Connecticut to determine if a student is an English Language Learner and should receive targeted services.
· Used by the state of Connecticut to evaluate if an ELL student is proficient in English.
Profile
	Administration Policy
	· Administered only in CT
· Administered only if the family indicates that they do not speak English at home or if the teacher believes this may be true (even if the family chose not to indicate so)
· Administered in grades K-12, but only impacts AF in grades that enroll new students
· Students with testing modification should receive modifications as indicated on their IEP or 504

	Administration Timing and Frequency
	· Administered at the beginning of the year for new students
· Administered at the end of the year for any student who has been identified as an ELL

	Data to Look For
	On BOY LAS-Links (Placement Test) 
· Student Proficiency Scores: Used to identify if student is an ELL 
· 28- 33 correct= Proficient (Not an ELL)
· Below 28= Considered ELL Student
On EOY LAS-Links
· Student Proficiency Scores: Provides a single score that captures speaking, listening, reading, writing, and comprehension.  Scores areas below. 
· Levels 4 or 5 = Proficient
· Level 3=Intermediate
· Level 2= Early Intermediate
· Level 1= Beginner
Student can only be declassified as an ELL if he/she is proficient on LAS Links, state test, and on grade level on DRP.

	Use for Performance Management
	· Not used for AF Report Card 
· May be used for SAMs for ESL teachers
· Not used for student course grades

	Use for Instruction
	Teacher:
· Identifies students that may need additional interventions or differentiation 
· LAS-Links scores from the previous year may be used to group scholars for ESL instruction

	Use for Teacher and School Leader Development
	School:
· Not currently defined
Network:
· Not currently defined


Key Features
· BOY assessment administered in a group setting for 30 minutes.  Students are assessed on speaking, listening, reading, and writing.  Scores are shared out of a possible 33 questions.
· EOY assessment is administered in two parts.  One part is assessed in a group setting and the other part is assessed in a one on one setting.  Students are assessed on speaking, listening, reading, and writing.  The administration of the assessment takes about an hour and half.
· Tests are grouped by grade level groups: K-1, 2-3, 4-5, 6-8, 9-12
· Grading is completed by the assessor at the school.
[bookmark: _Toc355068791][bookmark: _Toc353995331]College Admissions Related Assessments
· SAT
· PSAT
· Mock SATs
[bookmark: _Toc355068792]College Admissions Assessments: SAT
Primary Purpose
· Used for college entrance
Profile
	Administration Policy
	· Administered outside of school to scholars in grade 11 (may be taken by 12th graders as well)
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered in October (12th grade only), January, March, May, and June according to College Board schedule
· Students often take the actual SAT at least twice

	Data to Look For
	· Student Composite Score: Can be an indicator of colleges that a student is likely to be admitted
· Student Subject Score: (Critical Reading, Writing, Math): Can identify broad areas for additional intervention.

	Limitations of the Data
	· No Item Level Data: On the actual SAT exams we do not order the item level data, so it is difficult to determine student misunderstandings to drive instruction

	Use for Performance Management
	· Used for AF Report Card 
· Used as post-test for SAMs for SAT aligned courses (may serve as anchor test for multiple SAMs)
· Not used for student course grades 

	Use for Instruction
	Teacher:
· Students’ performance on first sitting for the exam can inform prioritization of instruction prior to second sitting (specifically if student should take more preparation in Critical Reading, Writing or Math)

	Use for Teacher and School Leader Development
	School:
· Reflections on student performance trends based on subject score drive focus areas for instruction.  Discussion often occurs through coaching meetings.
Network:
· Regional Superintendents and Amy Christine monitor performance on actual SATs and problem solve with principals when student performance is low.  Decisions may impact current cohort or may inform decisions for future years (i.e. teaching SAT more days, etc.)  


Key Features
· SAT courses are aligned to the SAT
· SAT scores are scaled. Students can get a score of 200-800 on a given section (Critical Reading, Math, and Writing) for a highest overall potential score of 2400.
[bookmark: _Toc355068793]College Admissions Assessments: SAT
Primary Purpose
· Indicates if a scholar qualifies for national merit
· Provides an initial assessment of students’ performance on the SAT

Profile
	Administration Policy
	· Administered in school to scholars in 10th and 11th grade (sometimes 9th grade as well) 
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered in October only according to College Board schedule

	Data to Look For
	· Student Composite Score: Can be an indicator of students’ performance on the SAT
· Student Subject Score: (Critical Reading, Writing, Math): Can identify broad areas for additional intervention.
· Item Level Data: Can use itemized report plus copies of the exam to determine student misunderstandings which can help inform instructional practices and focus areas

	Use for Performance Management
	· Results not used for AF Report Card 
· Not used as post-test for SAMs (may serve as anchor test)
· Results not used for student course grades 

	Use for Instruction
	Teacher:
· Used as one of the possible guiding tools for distributing sections for SAT class (varies from school to school)
· Used for 11th graders in college ready seminar to begin conversation about which colleges may be a good fit, given comparison to applicant pool

	Use for Teacher and School Leader Development
	School:
· Limited formal use
Network:
· Limited formal use  


Key Features
· PSAT scores are scaled. Students can get a score of 20-80 on a given section (Critical Reading, Math, and Writing) for a highest overall potential score of 240.

[bookmark: _Toc355068794]College Admissions Assessments: Mock SATs
Primary Purpose
· Provide an indicator of student performance on the actual SAT
· Help students become confident in testing under the conditions of the SAT

Profile
	Administration Policy
	· Administered to scholars 11th grade 
· Students with testing modification should receive modifications as indicated on their IEP or 504.

	Administration Timing and Frequency
	· Administered four times over the course of the year
· Administered on Saturdays

	Data to Look For
	· Student Composite Score: Can be an indicator of students’ performance on the SAT
· Student Subject Score: (Critical Reading, Writing, Math): Can identify broad areas for additional intervention.
· Item Level Data: Can use itemized report plus copies of the exam to determine student misunderstandings which can help inform instructional practices and focus areas

	Use for Performance Management
	· Not used for AF Report Card 
· Not used as post-test or anchor-test for SAMs
· May be used for student course grades in SAT course 

	Use for Instruction
	Teacher:
· Analysis of student trends can drive teacher decisions around instruction.  Teachers should pay attention to content gaps as well as students’ approaches to problems (i.e. test taking strategies)
· Student scores can help to target specific students for differentiation or intervention.  This is particularly true at the end of the year in deciding if specific students need summer SAT prep or Saturday prep in the fall.

	Use for Teacher and School Leader Development
	School:
· SAT Data Meetings across schools can help teachers to identify trends in student performance and share resources or problem solve
Network:
· Comparison of performance across schools can help to identify stronger outliers whose practices can be captured and shared with other teachers.


Key Features
· Mock SATs are meant to imitate testing conditions and question types on the actual SAT
[bookmark: _Toc353995330]
[bookmark: _Toc355068795]State or Charter Required Assessments: DRA
Primary Purpose
· Used by the state of Rhode Island for accountability purposes

Profile
	Administration Policy
	· Administered only in Rhode Island
· Only administered in grades K-1
· Students with testing modification should receive modifications as indicated on their IEP or 504

	Administration Timing and Frequency
	· Administered at the end of the year

	Data to Look For
	· Independent Reading Level: This is the measure used by the state of RI to assign proficiency levels.
· Proficiency Level: This is the translation of the independent reading level by grade level.

	Use for Performance Management
	· Not used for AF Report Card 
· Not used as post-test for SAMs
· Not used for student course grades

	Use for Instruction
	Teacher:
· Minimal use (Teachers should rely on STEP reading benchmark assessment to drive instruction unless DRA results are drastically different.)

	Use for Teacher and School Leader Development
	School:
· Minimal use (Only used if results are drastically different from STEP assessment)
Network:
· Minimal use (Only used if results are drastically different from STEP assessment)


Key Features
· Proficiency levels as set by the state of RI are as follows: (refer to 2010+ column)
[image: ]
· Students should not be tested above the grade level ceiling (Level 16= Kindergarten and Level 28= First Grade)
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